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INTRODUCTION
Continua’s SEL Framework is intended to be a roadmap and a set of resources for aligned implementation of
effective, culturally responsive, SEL instructional strategies. This document is intended to help teachers
scaffold your first 5 weeks of instruction and beyond. It is based on the CASEL's 3 signature SEL practices:
•
Welcoming Routines and Rituals
•
Engaging Pedagogy
•
Optimistic Closure
We have set up this document for schools to share and collaborate. For each week, for example, there are 6
different questions for community circles, so that you school can organize and distribute questions by class
period. We hope to support your remote instruction and class community culture by providing these resources.
Our overall goal is to help you address your community’s shared experiences of trauma in 2020 and create
predictable, healing centered environments where students feel that they belong and return to class ready to be
engaged.
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WEEK 0
•
•
•
•
•
•
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Family Engagement, Check ins
Family resources
Organization of virtual classroom
Organization of working location
Set norms and boundaries with family members
for when you are teaching live
Set a routine for your work week to include
wellness and off screen time

•
•
•
•

Communicate with all guardians, schedule
weekly communication
Review list of resources provided for family
supports
Schedule all-class sessions and small group
sessions
Create and hang positive affirmation
posters in virtual space

WEEK 1
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WELCOMING ROUTINES & RITUALS
ENGAGING ENTRY (Attendance)
• Entry Slide(s) w/1-3 Open-Ended Questions: USE
CHAT ex. What is your favorite scent?
• Polls: Use poll functions for preferences (chocolate/
vanilla), emotional check-in (list of words), and sense of
belonging. Students can design polls overtime.
• Annotate: Use annotate function to write, draw, or color a
slide. Pose questions, make lists, and mark items.
• Music Intro: Play DJ! invite students to make requests.
• Pronouns: Invite students to share their preferred
pronouns and model yours. Normalize this practice
COMMUNITY CIRCLES (weekly)
Introduce and teach routine expectations of class circles.
Considerations and techniques:
• 10 minutes
• Randomized Selection
• Choose next speaker • Speaking Order Protocol

NOTE: Example schoolwide circle questions can
be organized by class period to avoid repeat
questions for students (6 period day).
1.
2.
3.
4.
5.
6.

Name a song you listen to often. What do you like
about it?
Who are some of your heroes? Why?
Do you use social media? What platform do you
use most? Why?
Describe your Avatar
What do you want to know about your teachers?
What do you want your teachers to know about
you?

Activities for Inclusion
Begin with an introduction to routines. Choose a set of
welcoming rituals: entry question(s) with chat response,
poll(s), emotional check-in, annotate response, etc.

Maintain the same entry routines and rituals as
often as possible. Predictability is anxiety reducing.

ENGAGING PEDAGOGY
PROTOCOLS & PRACTICES: Teach and practice virtual
expectations, routines, and transitions• Whole group discourse
• Asking for help
• Small group discourse
• Turning in work
• 1:1 discourse
• Daily calendar
• Morning meeting
• Speaking Order Protocol
• Breakout room etiquette
• Brain breaks

Teach students how the technology will be used prior to
starting the activities in your lesson. Using posters and
student modeling, teach and practice virtual learning
expectations. What does it look, sound, and feel like?

CO-CONSTRUCTED AGREEMENTS: Invite students to
develop co-constructed norms aligned to your school-wide
expectations: • rights, expectations, guidelines, online
etiquette, conflict resolution

People support that which they help create.

MINDFULNESS/CALMING
Introduce calming strategies to do with the class. Ask
students if they have examples and strategies to share out.
• GoNoodle
• Breathing Exercise
• Contact Points Exercise
• Visualization

The purpose of teaching calming strategies is to
strengthen attentional control and learn how to show your
brain and nervous system that, in this moment, you’re
grounded, stable, and safe.

FORMAL SEL: Examples: Second Step; Character
Strong. Establish schoolwide implementation plan and
lesson sequencing.

OPTIMISTIC CLOSURE
CLOSING QUESTION(S) OR ACTIVITY: Invite student
response to a question, prompt, poll or task that engages a
summarization of learning, their feelings, or reflections upon
peer collaboration that worked well.
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Example Questions
• One word on my mind is
• As a member of our class community, I commit to…
• If I were to give today’s class a hashtag, it would be…

WEEK 2

9-12

WELCOMING ROUTINES & RITUALS
ENGAGING ENTRY (Attendance)
• Entry Slide(s) w/1-3 Open-Ended Questions: USE
CHAT ex. What is your favorite scent?
• Polls: Use poll functions for preferences (chocolate/
vanilla), emotional check-in (list of words), and sense of
belonging. Students can design polls overtime.
• Annotate: Use annotate function to write, draw, or color a
slide. Pose questions, make lists, and mark items.
• Music Intro: Play DJ! invite students to make requests.
• Pronouns: Invite students to share their preferred
pronouns and model yours. Normalize this practice
COMMUNITY CIRCLES (weekly)
Continue to create classroom community culture and
practices. Get to know students as individual learners.
• 10 minutes
• Randomized Selection
• Choose next speaker • Speaking Order Protocol
Maintain the same entry routines and rituals as
often as possible. Predictability is anxiety reducing.

Continue to engage in community circles. Consider deeper
questions rooted in this summer’s events:
1.
What do you love most about your (community,
culture, neighborhood, family)? What about it
would you like to improve?
2.
If you were a reporter, what kinds of stories
would you want to write about?
3.
What is the best thing that’s happened to you this
week? What was most challenging?
4.
Describe a time in your life when you felt that
you belonged. What did others do to help you feel
that way?
5.
Describe a time when did not feel you belong.
What did others do which led to this feeling?
6.
As a friend, how do you help others? What
qualities make you a good friend?
Activities for Inclusion: Make intentional efforts to
learn about students lived experience. Continue teaching
routines and virtual engagement strategies. Use posters
and student modeling to practice virtual learning
expectations.

ENGAGING PEDAGOGY
PROTOCOLS & PRACTICES:
Teach and practice virtual expectations, routines, and
transitions• Hot seat
• Virtual document
CO-CONSTRUCTED AGREEMENTS:
Revisit co-constructed norms: What is working well? Would
we like to reconsider any of our agreements?

NOTE: FAMILY CHECK-IN
Communicate with families regarding student and family
wellbeing. (Refer to Week 0 Plan)
FORMAL SEL: Continue formal SEL. Embed concepts
into academic lessons.
MINDFULNESS/CALMING
Continue to practice calming strategies in each session.
• GoNoodle
• Breathing Exercise
• Contact Points Exercise
• Visualization
REMINDER: Strengthen attentional control and learn
how to show your brain and nervous system that you’re
grounded, stable, and safe (in this moment).

OPTIMISTIC CLOSURE
CLOSING QUESTION(S) OR ACTIVITY: Invite student
response to a question, prompt, poll or task that engages a
summarization of learning, their feelings, or reflections upon
peer collaboration that worked well.
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Example Questions
• As a class community today, we were successful or
unsuccessful with….
• Tomorrow I look forward to learning more about…
• Today’s lesson reminded me of…

WEEK 3
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WELCOMING ROUTINES & RITUALS
ENGAGING ENTRY (Attendance)
• Entry Slide(s) w/1-3 Open-Ended Questions: USE
CHAT ex. What is your favorite scent?
• Polls: Use poll functions for preferences (chocolate/
vanilla), emotional check-in (list of words), and sense of
belonging. Students can design polls overtime.
• Annotate: Use annotate function to write, draw, or color a
slide. Pose questions, make lists, and mark items.
• Music Intro: Play DJ! invite students to make requests.
COMMUNITY CIRCLES (weekly)
Continue to create classroom community culture and
practices. Get to know students as individual learners.

TRY THIS: Invite a student to select or create an
attendance question.

Continue to engage in community circles. Consider deeper
questions rooted in this summer’s events:
1.
2.
3.
4.
5.
6.

What have you learned about your family that
you did not know before COVID-19?
What do you find easy about distance learning?
What do you find challenging?
How do you define identity? Do you talk about
your identity at home? At school? With friends?
Since we have been staying safe at home, what
has changed the most about your life?
Who is an adult who has influenced you? How or
why?
What are the most important qualities to you in a
teacher or coach?

ENGAGING PEDAGOGY
PROTOCOLS & PRACTICES:
Reinforce and practice virtual expectations, routines, and
transitions• Whole group discourse
• Asking for help
• Small group discourse
• Turning in work
• 1:1 discourse
• Daily calendar
• Morning meeting
• Speaking Order Protocol
• Breakout room etiquette
• Brain breaks
MINDFULNESS/CALMING
Continue to practice calming strategies in each session. Invite
students to rate the usefulness of the strategy. Ensure a pre
and post feelings check by naming feelings (state of mind and
body) and rating the intensity of the feeling prior to and after
the calming exercise. Begin having student plan
mindfulness /visualization/calming strategy.

NOTE: FAMILY CHECK-IN
Communicate with families regarding student
engagement.
• Based on student data and virtual observations,
schedule student specific virtual supports.
• Begin student tutoring sessions or small group
sessions.

FORMAL SEL:
Continue formal SEL. Invite students to connect concepts
to lessons.
Family Education history (for advisory or other SEL
focused class); shared in a circle or a lesson

OPTIMISTIC CLOSURE
CLOSING QUESTION(S) OR ACTIVITY: Invite student
response to a question, prompt, poll or task that engages a
summarization of learning, their feelings, or reflections upon
peer collaboration that worked well.
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Example Questions
• Something that would help me feel more comfortable
in community circle is
• A topic we should cover during community circle is
• Breakouts with my partner/quad/group were effective
because

WEEK 4
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WELCOMING ROUTINES & RITUALS
ENGAGING ENTRY (Attendance)
• Entry Slide(s) w/1-3 Open-Ended Questions: USE
CHAT ex. What is your favorite scent?
• Polls: Use poll functions for preferences (chocolate/
vanilla), emotional check-in (list of words), and sense of
belonging. Students can design polls overtime.
• Annotate: Use annotate function to write, draw, or color a
slide. Pose questions, make lists, and mark items.
• Music Intro: Play DJ! invite students to make requests.
COMMUNITY CIRCLES (weekly)
Continue to create classroom community culture and
practices. Get to know students as individual learners.

TRY THIS: Invite a student to select or create an
attendance question.

Continue to engage in community circles. Consider deeper
questions rooted in this summer’s events:
1.
2.
3.
4.
5.
6.

In this class community, I feel safe/
unsafe expressing myself when… (set norm that
names are not used)
When we use breakout rooms, I learn best if
we….
So far we’ve been learning a lot about… It’s
helpful/not helpful for my learning when we….
What should others in this class know about you
as a learner?
I feel most connected to my peers in this
class when… I feel least connected to my peers
when…
I find it most engaging when we…I struggle to
stay engaged when..

ENGAGING PEDAGOGY
PROTOCOLS & PRACTICES:
Invite students to introduce or lead a practice.
MINDFULNESS/CALMING
Continue to practice calming strategies and ratings in each
session. Invite students to lead an exercise.
CO-CONSTRUCTED AGREEMENTS:
Revisit co-constructed norms: One final check!

NOTE: FAMILY CHECK-IN
Communicate with families regarding student success.
• Continue student tutoring sessions or small group
sessions
• Review data for potential Tier II and III supports Based
on student data and virtual observations, schedule
student.
• Present to team if needed, monitor interventions

FORMAL SEL:
Continue formal SEL. Invite students to connect concepts to
lessons.

OPTIMISTIC CLOSURE
CLOSING QUESTION(S) OR ACTIVITY: Include use of
annotate or chat for quick one word responses
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Example Questions
• So far, I would rate my understanding of our learning
target (insert) as 1-4…
• When we were engaged in…. today, I felt….
• When I talk to my…. I will share that today we ….
• One word:

WEEK 5+
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WELCOMING ROUTINES & RITUALS
ENGAGING ENTRY (Attendance)
Continue an attendance question for every virtual session.
use a virtual doc for students to submit questions and
choose from that list.
COMMUNITY CIRCLES (weekly)
Go deeper with questions as the sessions progress, allow
students to determine question and prompts of the
circle by eliciting prompt ideas via google survey or exit
slip.

Go deeper with questions as the sessions progress, seek
questions from students, continue to address
contemporary events and start using circles for academic
content
1.
What does equality mean to you?
2.
How are equality and equity different?
3.
Has anyone ever stereotyped you? What did they
say and how did it make you feel?
4.
Have you ever been mis-identified? What
happened and how did you respond?
5.
How would you describe racial justice?
6.
What are some examples of racial injustice, in
your experience?

ENGAGING PEDAGOGY
PROTOCOLS & PRACTICES:
Invite students to introduce or lead a practice.
MINDFULNESS/CALMING
Continue to practice calming strategies and ratings in each
session. Invite students to lead an exercise.

NOTE: FAMILY CHECK-IN
Stay consistent with family check ins, calendared out
• Monitor student engagement, academic, and SEL growth
for interventions needs and small group, 1:1 supports
• Based on student data and virtual observations, schedule
student

FORMAL SEL:
Monitor SEL lesson fidelity checks. Consider skills and
strategies learned so far in Character Strong or Second Step.
How are they integrated into academic lessons?

OPTIMISTIC CLOSURE
CLOSING QUESTION(S) OR ACTIVITY: Invite student
response to a question, prompt, poll or task that engages a
summarization of learning, their feelings, or reflections upon
peer collaboration that worked well.
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Example Questions
• I feel comfortable sharing in community circle: 1-5
• One norm that I/we can continue to focus on is
• Breakouts with my partner/quad/group work most
effectively when

Appendix
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Appendix
COMMUNITY CIRCLES
Community Circles Adapted for Remote Classrooms
What are they?
Community circles are a proactive process to build community and culture within your classroom. A community circle
differs from a group discussion, because a community circle is taught intentionally to all students to build community
and trust within the group. There are essential elements that symbolize the community circle.
These elements are:
•
Talking Piece- Object that is held by speaker and respected by all individuals participating in the circle.
•
Facilitator- An individual within the circle that is responsible for setting the routine and managing circle
expectations.
•
Student-Centered- Circles are intended to be developed around student needs and growth. Students should
participate in the setting of agreements and facilitation.
•
Routine- All circles should have similar routine to them, that has been developed prior to the circle and followed
by all individuals participating.
Circles in Remote Settings
Participation in Discussion
•
Use reaction and/or hand-raise features for activities if developmentally appropriate
•
Chat box considerations (you may want to disable chat with younger students or at first in circles)
Taking Turns
•
Speaking Order Protocol (sequential)
•
Participants mute/unmute in specific order
◦
Numbering students as they join
◦
Class numbers, alphabetical
◦
Birthdate, number of cousins, etc.
•
Popcorn (non-sequential)
•
Virtual talking pieces
◦
Participants choose item in their own environment to be used as a talking piece
Circle Norms
Typical, In Person Norms

Additional, Remote Learning Norms

Respect the talking piece
Speak from the heart
Listen from the heart
Share just enough/Mind your airtime
Accept non-closure
You may pass
What is said in the circle, stays in the circle
Respect peers and their confidentiality

Stay muted unless it is your turn
Use of virtual meeting platform functions
Reactions, hand-raise, chat box, etc.
Cameras on during circles
(an invitation, not a demand)
Be mindful of tech use

Expected Circle Behavior

Unexpected Circle Behavior

Taking Turns
Staying on Task
Actively listen to all
Engaging in school appropriate discourse

Interrupting
Discussing topics not part of the circle
Disengaging from the speaker
Blurting out
Saying something disrespectful or hurtful
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Appendix
COMMUNITY CIRCLES
We support students with unexpected behavior all the time , use those skills to pre-teach and re-teach your expectations
with circles:
•
Proactive and preventative- teach and reteach the expectations
•
Coaching- pre-correct students and consider giving individual students jobs during the circle (scouts)
•
Positive Reinforcement- verbally state positive affirmations to students engaging appropriately
•
Pause- As facilitator, pause the circle during unexpected behavior to start again when the studentsare engaged in
the expected behavior
•
Focus attention on the expected behavior- we get more of the behavior we pay attention to
•
Strategize- in the early weeks, be strategic with student support (1:1 conversation outside of the circle, practice,
pre-correct, etc.)
•
Eye contact- stay connected while students are talking in the circle
•
Monitor chat box- establish and co-construct, in positive language, norms for positive and affirmative use of the
chat box. (or disable for circle)
When students engage in unexpected behaviors, here are some ways to respond:
•
It is our class circle norm to ....
•
Remember, we agreed as a class to (stay on topic, stay respectful, not use student names, etc.)
•
We agreed to a norm of respectful comments during circle, and it looks and feels like some students may have felt
disrespected by that comment. How can you say that another way?
If a student discloses something of concern:
•
Thank you for sharing that.... that sounds really (challenging/upsetting/difficult) NAME- can you and I talk more
about that later during my office hours? Let’s go to the next person and See how .... wants to respond to our
question of the day
•
Name- It sounds like you are feeling (scared, sad, angry, confused)... is that accurate? I’d like to help you with
that more after our synchronous class time, can we talk more just you and me about this then?
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PARTNER/GROUP DYNAMICS
Setting up and Sustaining Partner/Group Dynamics in the Distance Learning Environment
Creating routines for ongoing partner/group work is an essential component of any classroom. When teachers become
the facilitators of the learning, we provide a safe and predictable environment for students to explore ideas with each
other. Student engagement and sense of belonging between peers increases when we provide the necessary scaffolds to
build strong collaborative skills in our students.

Core Principles:
• Positive youth development is dependent upon consistent peer-to-peer interaction.
• Collaboration skills are essential and students need to be intentionally taught and supported in these skills.
• Student engagement stems from meaningful connections to their life, interests, and learning preferences.
• Fostering community and sense of belonging are essential in the learning environment.
• Predictable, structured, and supported routines are critical in providing a trauma-informed classroom to reduce
anxiety and feelings of isolation.
• Co-constructing and naming success criteria for collaboration skills promotes student learning.
• Students know and advocate for themselves as learners by knowing their learning preferences, strengths, and
stretches.

Outcomes to Consider:
• Student efficacy increases when students know how to advocate for their own learning.
• Partners/groups of students and families connected by student learning preferences.
• Ongoing and intentionally established teams support breakouts in lesson time and family connections.
• Staff have opportunity to utilize learning preference data for multiple purposes.
• As partners/groups rotate there are more opportunities for students and families to connect and support each
other.
• Ongoing structure to teach and support student discourse.

Approaches to creating partners/groups:
• Using Compass Points protocol (or similar), that supports students with identifying how they prefer to process
information and attend to the dynamics of their partner/team.
o Compass Points for Youth Engagement
o Compass Points for Group Work
• Using Multiple Intelligence or other process to support identification of learning style/preference.
o It is important to note here the controversy in education around this topic. The overall purpose is to better
know and understand your students by supporting them with knowing and advocating for how they like to
learn and communicate. This guide is not stating you should tailor every lesson through this lens, but
rather grow student’s ability to consider all aspects of how they process information and the various ways
they can take in new information and the ways they can explain and collaborate on learning.
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Appendix
PARTNER/GROUP DYNAMICS CONT.
Stage 1, Getting started:
1.

Introduce the what and why of partners/groups to your class.
No matter the grade level, all students want to know and understand why they are being asked to do something.
Providing the larger context of your vision for partner/group work will help students begin to “see” themselves in that
role.
a. Alongside this initial introduction you should be prepared to name success criteria of what successful,
supportive, and healthy partners/group dynamics look and sound like.
□
Create alignment with other teachers
b. Provide time for students to ask clarifying questions and do some processing as a whole class on what they
understand as the purpose and outcomes of partners/group dynamics and expectations.

2. Begin to co-construct as a whole class what your success criteria will be for partners/groups, be sure to consider
different types of work such as:
a. General processing and reflection
b. Shared reading/responsibilities for tasks
c. Collaborating to making meaning
3. Co-construct partner/group norms, be sure to consider the different settings for collaboration:
a. Whole class discussions
b. Break-outs with partner/group
□
Resources for creating Norms from School Reform Initiative
1. Norms, A Process of Negotiation
2. Forming Ground Rules- Basic Norming
4. Once norms are established it is important to calibrate and align what the norms look/sound like so everyone has the
same understanding. This is also a great time to practice as a group.
a. Article on Norms processes from Educational Leadership
5.

Teach into specifics of how you want students to determine their learning and collaboration styles.

6. Students identify learning style.
7.

Teachers/students determine most supportive group dynamics and way to partner/group for learning.

8. Home-school connection for partner/group support.
a. Intentional and supported family connections will be essential as we move into remote learning. Work directly
with families who’s children are partnered/grouped together and support them in establishing a rapport based
on their child’s needs for a successful remote learning experience. Do not leave this up to chance, many of our
families, especially those who might be more hesitant to engage with school or other families, may not connect
with other families without support.
b. Work with families to understand your intent and seek consent to partner students/families prior to any
collaborative outreach. Set up family connection time that you facilitate and bring all the adults up to speed
with the partner/group dynamics, how they were chosen, and what the norms and success criteria will be for
the duration of their group. Be a facilitator of these connections so together you and the families will be
beneficial allies in this new journey.
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PARTNER/GROUP DYNAMICS CONT.
Stage 2, Initial practice:
1. Introduce process for break-outs and review success criteria- use a PP/shared doc on screen, visual prompts in the
online setting are essential!
a. Process includes:
□
Logistics of how breakouts will work in the platform
□
How to “raise hand/ask for help” in breakout
□
Knowing the teacher will pop into breakouts
□
Amount of time in breakout shared beforehand
□
Expectations and success criteria
-Success criteria examples: We will monitor talk time and turn taking, We will use question prompts
for discussion when not sure how to keep discussion moving, Each person will have specific roles/
jobs for work time.
2. Provide time for clarifying questions.
3. Start by first practicing breakout with an SEL or another fun/engaging topic. Do not ask students to begin this process
with new content, but rather keep the initial focus on the partner/group process and dynamics.
a. Teacher/staff should pop into each breakout to observe and offer support as needed
b. First few breakouts should be short in time (3-4 min) with a simple prompt or task. This will be increased as
collaboration skills are strengthened.
c. When back to whole group after breakout, take time to reflect on process:
i. What worked well?
ii. What might need more support and attention?
iii. What might need to be updated in the norms for ongoing success?

Stage 3, Growing the practice and applying content:
1. After a few weeks of successful breakouts, begin using the protocols for students to address academic content.
2. Provide online documents (google or word, padlet, other) where students can answer questions and you can monitor
by watching their progress (or not) and periodically adding praise, questions, and feedback in the online doc. If
students are not active in the shared document, pop into their breakout space and offer help.
3. When students return to the whole group, incorporate their work from the online materials into the conversation. Call
on groups to respond to a question or comment about their work that you observed.
By expecting students to work in the online space while in their group, engaging with them electronically or by visiting
the breakout while they are in it, and including that effort in your synchronous conversations, you ensure that students
feel accountable to you for on task engagement during breakouts and know that their work is valued by your actions.

Stage 4, Sustaining the practice:
Once students have demonstrated mastery and responsibility, periodically use your class closure or community circle time
to revisit the norms and check in on how breakouts are working for students or could be improved.
□
What worked well?
□
What might need more support and attention?
□
What might need to be updated in the norms for ongoing success?
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IDENTIFYING EMOTIONS
FEELING WORDS: SENSATIONS (Physiology/felt in the body)
Achy, Alive, Boiling, Bruised, Bumpy, Buoyant, Burning, Bursting, Butterflies, Callous, Calm, Cloudy, Compact, Cool,
Deadness, Dry, Dense, Dizzy, Elastic, Empty, Energized, Exhausted, Faint, Fiery, Firm, Floppy, Fluid, Foggy, Frothing,
Furry, Fuzzy, Giddy, Gloomy, Grounded, Hairy, Heavy, Hot, Inflamed, Irritated, Itchy, Jabbing, Jittery, Packed, Parched,
Pliable, Poking, Popping, Prickling, Pulsing, Quivering, Queasy, Raw, Rigid, Saggy, Shaggy, Shaky, Shuddering, Sizzling,
Smoldering, Soft, Spongy, Squashy, Squirmy, Stabbing, Stiff, Stifling, Stinging, Strong, Stuffed,Taut, Tender, Thick,
Throbbing, Tickles, Tingling, Trembling, Twinge, Vacant, Vibrating, Warm, Wooden, Woozy.
FEELING WORDS: EMOTIONS • Emotions we experience when our needs are being met:
Accepted, Accountable, Acknowledged, Affectionate, Amazed, Amused, Appreciative, Blissful, Bold, Calm, Centered, Clear
headed, Comfortable, Compassionate, Confident, Connected, Considered, Content, Creative, Curious, Daring, Delighted,
Dignified, Ecstatic, Elated, Empowered, Encouraged, Energetic, Engaged, Enthralled, Enthusiastic, Exuberant, Fascinated,
Fiery, Friendly, Fulfilled, Funny, Giddy, Glad, Grateful, Happy, Healthy, Honored, Hopeful, Interested, Inspired, Intrigued,
Invigorated, Involved, Joyful, Jubilant, Kind, Loved, Mellow, Mesmerized, Moved, New, Open hearted, Optimistic, Orderly,
Passionate, Peaceful, Powerful, Proud, Qualified, Quiet, Radiant, Ready, Refreshed, Rejuvenated, Relaxed, Renewed,
Respected, Responsible, Rested, Restored, Safe, Secure, Serene, Strong, Surprised, Sympathetic, Tender, Tickled, Thankful,
Thrilled, Trusting, Trustworthy, Unified, Vibrant, Warm, Welcomed.
FEELING WORDS: EMOTIONS • Emotions we experience when our needs are not being met:
Afraid, Agitated, Aggravated, Alarmed, Alienated, Angry, Animosity, Annoyed, Apathetic, Appalled, Apprehensive,
Artificial, Ashamed, Bitter, Blamed, Bored, Cheated, Cold, Concerned, Contempt, Cranky, Depressed, Despair, Detached,
Devastated, Disappointed, Discombobulated, Disconnected, Disconcerted, Discouraged, Disgruntled, Disheartened,
Distant, Distracted, Distraught, Distressed, Disturbed, Disgusted, Doubtful, Dread, Edgy, Embarrassed, Enraged,
Exasperated, Fake, Fidgety, Flustered, Foreboding, Forlorn, Frantic, Frazzled, Frightened, Frustrated, Furious, Gloomy,
Grief, Guilty, Heartbroken, Heavy hearted, Hopeless, Hurt, Incensed, Indifferent, Indignant, Impatient, Irate, Irked,
Irritable, Irritated, Jealous, Jittery, Livid, Lonely, Nervous, Numb, Malicious, Melancholy, Miserable, Mistrustful,
Mortified, Outraged, Overwhelmed, Panicked, Petrified, Pitiful, Rattled, Regretful, Remorseful, Resentful, Removed,
Restless, Ripped Off, Sad, Scared, Shocked, Shy, Small, Startled, Suspicious, Tainted, Tense, Terrified, Timid, Troubled,
Turbulent, Turmoil, Uncomfortable, Uneasy, Unhappy, Uninterested, Unsettled, Upset, Violated, Wary, Weathered,
Withdrawn, Worried.
EMOTIONS CHART (examples)

INTENSITY

14

Appendix

?’s

CIRCLE PROMPTS

Getting to know students:
▪
Tell the story of your name
▪
How would your best friend or sibling describe you?
▪
What do you like to do in your free time?
▪
What is your favorite kind of music? Who are your favorite artists?
▪
Name a song you listen to often. What do you like about it?
▪
Do you use social media? What platform do you use most? Why?
▪
Describe your Avatar
▪
Describe your ideal job.
▪
What do you want to know about your teacher(s)?
▪
What do you want your teachers to know about you?
▪
If you could be an animal, what would you be and why?
▪
If you were a superhero, what would be your superpower?
▪
What are some of your strengths? What are some of your weaknesses?
▪
If you were a reporter, what kinds of stories would you want to write about?
▪
Who are some of your heroes? Why?
▪
What is the best thing that’s happened to you this week? What was most challenging?
▪
What should others in this class know about you as a learner?
▪
What’s the photo on your home screen or desktop (phone or computer)
Learning about community:
▪
What do you love most from your (community, culture, neighborhood, family)?
▪
If you could change something from your community, what would it be?
▪
If you could change one thing about our society, what would it be?
▪
How would you describe safety? What makes you feel safe?
▪
What is your favorite thing about school? What is your least favorite? Why?
Reflecting upon COVID-19 and social isolation:
▪
How has COVID-19 impacted your family?
▪
What do you find easiest about distance/remote learning? What is hardest?
▪
Since we have been staying safe at home, what has changed the most about your life?
▪
How has your family adapted to the challenges of COVID_19?
▪
What have you learned about your family that you did not know before COVID-19?
▪
How have you found joy or success during COVID-19?
▪
What do you wish your school and teachers knew about you?
Self Efficacy and Self Awareness
▪
Share about a time when you succeeded in something that you weren’t sure you could. How did you do it?
▪
Share about a time in your life when you made a mistake and fixed it
▪
Describe a time in your life when you felt that you belonged. What did others do to help you feel that way?
▪
Describe a time when did not feel you belong. What did others do which led to this feeling?
▪
Describe something that makes you angry. How do you deal with it?
▪
Describe a time when you let go of being angry
▪
What brings you the most joy?
▪
What is one skill or talent you wish that you had?
▪
If you were totally free, what would that mean? What would it look like?
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CIRCLE PROMPTS CONT.

Equity: Race, Gender, Cultural Identity (secondary)
▪
Please share your preferred pronouns. If desired, share more about your experience with gender identity.
▪
How do you define identity? Do you talk about your identity at home? At school? With friends?
▪
When was the first time you became aware of your race?
▪
When people ask you about your heritage, how do you answer them?
▪
How would you describe racial justice?
▪
What are some examples of racial injustice, from your perspective?
▪
Define privilege in your own words. Explain how you experience privilege and/or lack of privilege in your
life.
▪
What does equality mean to you? How are equality and equity different?
▪
Has anyone ever stereotyped you? What did they say and how did it make you feel?
▪
Have you ever been mis-identified? What happened and how did you respond?
▪
Boys are… Girls are…. Fill in the blanks of these stereotypes and identify when you have witnessed them
being challenged
Equity: Race, Gender, Cultural Identity (elementary)
▪
Something about my family that I am proud of is…
▪
Describe a time when you felt different from others because of something about yourself. What happened?
▪
What does fairness mean to you? Describe a time when something felt fair or unfair, what did you do about
it?
▪
Have you ever been embarrassed because of how someone treated you or your family? What happened and
how did you cope with it?
Relationships & Social Awareness
▪
What are the most important qualities to you in a friend?
▪
As a friend, how do you help others? What qualities make you a good friend?
▪
Who is a teacher who has influenced you? How or why?
▪
What are the most important qualities to you in a teacher or coach?
▪
Who is someone in your life who has helped you grow?
▪
Who in your life knows you the best? How well do you feel that they really know you?
▪
What do you most appreciate about someone in your life who is important to you?
Resilience and Future Orientation
▪
Describe an obstacle that you have overcome in the last year. How did you persevere?
▪
When you envision yourself in 5 years, where are you and what are you doing?
▪
Where do you hope to continue learning after high school?
▪
Have you ever felt bullied or intimidated
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POLL QUESTIONS
My favorite fruit flavor is:
• apple
• banana
• mango
• pineapple
• strawberry
• Raspberry
• Watermelon
• I like a different one

I feel most free when I:
• Write
• Talk to people
• Draw or paint
• Sing or play music
• Dance
• Act/make people laugh
• Play sports
• Build/grow something

I most like being:
• On a beach
• In the mountains
• By a lake or river
• In a city
• In the desert
• Somewhere with trees
• Anywhere that is not outside

I’m most comfortable
• With my family
• With my friend(s)
• With teachers and/or mentors
• At school
• At work
• Alone

My close friends can best be described as:
• Absent
• Crazy
• Creative
• Kind
• Loyal
• Supportive
• Tight
• Impressive
When I’m working in a group I like to
• Take charge
• Listen to others
• Collaborate with someone
• Make sure everyone gets along
• Take notes
• Make people laugh
• Use my skills to help the group
How did you sleep last night?
• I couldn’t sleep at all
• I didn’t sleep much
• I slept a little
• I slept well but not long enough
• I slept great!
• I slept great and had amazing dreams
On a scale of 0-5 my readiness level today is a
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In my family or home I am (one of) the:
• Oldest child(ren)
• Middle child(ren)
• Youngest child(ren)
• Only child
My favorite area of study is:
• History
• Social Studies
• Art
• Science
• Math
• Language Arts
• Geography
• PE
I can speak or understand (partly or entirely)
• One language
• Two Languages
• Three Languages
• Four Languages
• Five or more languages
Which super power would you most like to
have?
• Super strength
• Invisibility
• Teleportation (ability to go anywhere quickly)
• Flying
• Super healing
• (Other - which one)

Appendix
CAMERAS?
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RESOURCE LINKS!
K-2
• Distance Learning Morning Meeting Template
• Virtual Feelings Scavenger Hunt
• Virtual Feelings Scavenger Hunt cont.
• Virtual Community Circle Lesson
• Virtual Routines Examples to Teach

6-8
• Examples of Virtual Activities
• Sample Community Circle Meeting Template
• Stress Management PPT Template
• Covid 19 Resources
• Virtual Routines Examples to Teach

3-5
• Examples of Virtual Activities
• Virtual Feelings Scavenger Hunt
• Virtual Feelings Scavenger Hunt cont.
• Virtual Community Circle Lesson
• Example of SEL Bingo Board
• Virtual Routines Examples to Teach

9-12
• Stress Management PPT Template
• Covid-19 Lesson Plans and Discussions
• Covid-19 Resources
• Virtual Routines Examples to Teach

• Article onHow to Teach with Empathy in Distance Learning
• Article onHow to Develop Culturally Responsive Teaching for Distance Learning
• Project Zero has a Thinking Routinesvideo that is for teachers on how they can maintainconsistency in the virtual
classroom. Here’s the link to theentiretoolbox.
• These teachers created this Instagram post for the students on the first day of virtual school- SEL meets Youth
Culture and PGD
• There’s a newly developed Arts Education and Social and Emotional Learning (SEL) Framework that came out of
work in New Jersey, that has a clear chart of how social emotional learning intersects with arts education. During
remote learning, as we all know, SEL and arts are vital.
• https://hbr.org/amp/2020/04/how-to-combat-zoom-fatigue
Interest Survey Resources:
• https://www.educationworld.com/a_curr/back-to-school-student-survey-questionnaire.shtml (includes Elementary
resources)
• https://cte.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
• https://cte.careertech.org/sites/default/files/StudentInterestSurvey-Spanish.pdf
• https://www.template.net/business/survey-templates/student-interest-survey-template/
• https://www.edutopia.org/blog/fire-up-class-student-interest-surveys-rebecca-alber
Plutchik’s Wheel of Emotions: Exploring the Emotion Wheel
Emotions can be confusing! But what if you could explore them in an emotion wheel, and dig deeper with a simply
powerful emotions list? The Plutchik Model of Emotions provides a simply logical way to make sense of feelings. (This
wheel is clickable!) https://www.6seconds.org/2020/08/11/plutchik-wheel-emotions/
NEA EdJustice
Talking About Race-Check out resources to help facilitate conversations about race, including classroom appropriate
lesson plans, guides on how to have tough conversations with peers and students, and more. https://
neaedjustice.org/black-lives-matter-school-resources/
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